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View Inquiry Teaching From Constructivism Perspective

Hung-chih, Yen
Graduate Institute of Science Education,
National Chunghua University of Education

‘Inquiry activities’ were the central strategies of the American science teaching
and were also the aim of the inquiry teaching that emphasized on the cultivation of the
science abilities. Therefore, ‘Inquiry teaching’ was gradually the new goal of the
American science education nowadays. However, what were the roles, beliefs, and
knowledge of the teachers in inquiry activities after all? This article mainly analyzed
the contents of inquiry teaching from the points of the ‘constructivism’ and it finally
found that the rationale foundation of ‘constructivism teaching” and ‘inquiry teaching’
were similar. After the researcher arranged the related discourses and literatures of
‘inquiry teaching’ and “constructivism teaching’, he figured out that the single type of
the inquiry teaching method could hardly been found. Moreover, the ‘inquiry
teaching’ stressed more on the unstable and changeable teacher’ roles than the
‘constructivism teaching’. Above all, the level of Pedagogical Content Knowledge of
the teachers also must be promoted in order to deal with the much more complicated
and variable conditions of the inquiry teaching. In addition, the briefs of the teacher in

inquiry teaching universally were affected by the local culture.
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