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Can you fly? No, I can’t. 

Can you cook? No, I can’t. 

Can you draw? Yes, I can. 

I can draw! 
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Teddy Bear, Teddy Bear, turn around. 

Teddy Bear, Teddy Bear, touch the ground. 

Teddy Bear, Teddy Bear, shut the door. 

Teddy Bear, Teddy Bear, count to four. 

Teddy Bear, Teddy Bear, turn out the light. 

Teddy Bear, Teddy Bear, say goodnight. 

 

 

Eyes and ears and mouth and nose 

Mouth and nose, mouth and nose 

Eyes and ears and mouth and nose 

Can you touch your ____________? 

 

 

Ten Little Indians 

One little, two little, three little Indians,  

Four little, five little, six little Indians, 

Seven little, eight little, nine little Indians, 

Ten little Indian boys. 

 

 

Father, mother, 

brother, sister. 

We are happy family. 

We are happy, we are happy. 

We are happy family. 
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Abstract 

 

This study aimed to explore the effect of teachers’ qualities and activity design on 

elementary school students’ English learning. The subjects were 21 third-graders in an 

elementary school in Tainan City. Four preservice teachers designed and took turn 

teaching theme-based activities in 11 weeks. Pre-test and post-test were implemented 

and analyzed. Conclusion is listed as follows: First, besides patience, love, leadership 

and listening, teachers who designed child-centered teaching had positive influence on 

children. Second, active and multiple teaching activities could promote interest and 

effect of English learning. Third, in the testing section of song and rhyme teaching, the 

highest frequency of errors was unclear word-sound errors and missing sound. Below 

are the five suggestions: First, teaching time should be prolonged. Second, teaching 

practicum can be scheduled in the formal class time. Third, the number of subjects may 

be extended. Fourth, content and procedure should be arranged appropriately. Fifth, 

train preservice teachers of various qualities with effective management ability. 

 

Keywords: curriculum design, elementary school English learning, 

teachers’ qualities 
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