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Abstract 

 

The main purpose of this study was to investigate the preschool educators’ 

educational beliefs, personal teaching efficacy, and reception attitude toward young 

children with autism. A questionnaire, consisting of 4 sub-type scales, was conducted 

to assess 100 preschool teachers in Kaohsiung County, Kaohsiung City, and Pingtung 

County. The gathered data was analyzed by variance analysis of dependent samples, 

variance analysis of independent samples, and structural equation modeling. The 

results indicated that: 

1. Preschool educators have positive educational beliefs toward young children with 

autism. 

2. Preschool educators with special education training have more positive educational 

beliefs toward young children with autism than those without. 

3. Preschool educators with special education training feel more efficacious of personal 

teaching for young children with autism than those without. 

4. Preschool educators with special education training have more positive reception 

attitude toward young children with autism than those without. 

5. Preschool educators’ both educational beliefs and personal teaching efficacy for 

young children with autism affect the extent of receptive attitude. 
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Based on those results, some concrete suggestions concerning the preschool 

educators’ educational beliefs, personal teaching efficacy, and reception attitude toward 

young children with autism were drawn to those related people of preschool institutes 

and future research. 

 

Key words: young children with autism, educational beliefs, personal 

teaching efficacy, reception attitude 
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