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An Examination on the Effects of Cramming 

Among Junior High School Students 

 

Fang-Shen Chiang
*
 

 

Abstract 

 

Cramming (or so-called shadow education) is a big industry with huge market in 

Taiwan. After educational reforms of the last ten years, registered cram schools 

specializing in preparing students for entrance examinations of next hierarchy are 

growing in number and the major consumers are elementary and secondary school 

students. Research literature on the effects of cramming is not lacking, but very few 

studies examined the possible curvilinear relationship between how much time spent 

on cramming and learning performance. This paper used a dataset called Taiwan 

Education Panel Study (TEPS) established by Academia Sinica to test this hypothesis. 

Statistical examinations of this paper supported the curvilinear relationship hypothesis, 

no matter students’ background variables were controlled or not. Empirical data 

showed when students attending after-school programs more than 12 hours per week, 

their learning performance declined. These findings were discussed and suggestions for 

parents and for future studies were offered at the end of this paper. 

 

Keywords: cramming, junior high school student, learning performance, 

TEPS 
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